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> Change Political and economic
philosophies attempt to make sense
of a changing industrial world.
Section 1

> Innovation Scientific discoveries
lead to better health and revolu-
tionary views on the natural world
and human society. Section 2

> Movement People move from
rural to urban areas and from 
continent to continent. Section 3

> Innovation Western artists and
writers reflect the changes in urban
industrial society. Section 4

S
The
toryteller

A new world was in the making. Factories boomed. Cities

grew. By the late 1800s, steamships and trains allowed people to

move in search of better lives. American novelist Theodore

Dreiser described the excitement that drew people to Chicago:

“Its many and growing commercial opportunities gave it

widespread fame, which made of it a giant magnet, drawing to

itself, from all quarters, the hopeful and the hopeless…. It was a

city of over 500,000 with the ambition, the daring, the activity

of a metropolis of a million.”

The Industrial Revolution also brought challenges to Euro-

peans and North Americans. Cities became overcrowded, and

the gap between rich and poor widened. People struggled to

make sense of an increasingly complex society.

What changes occurred in the economics, the sciences,
and the arts of the West between 1750 and 1914? How did
these changes alter people’s values and daily lives?

Historical Significance
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This chapter introduces thinkers and
reformers who wanted to create a better
society. Write an essay suggesting ways to
improve the society in which we live today.

Your History Journal

Boulevard Des Capuchines and Théâtre de Vaudeville, 1889, by Jean
Beraud. Musée Carnavalet, Paris, FranceArt&
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E
nglish essayist William Hazlitt, writing in
the early 1800s, described Europe in the
critical years after the French Revolution:

There was a mighty ferment in the heads
of statesmen and poets, kings and people.
According to the prevailing notions, all
was to be natural and new. Nothing 
that was established was to be 
tolerated…. The world was to be turned
topsy-turvy.

The Western world did appear to be turning
upside down, as society underwent a transforma-
tion. In little more than 100 years, the Industrial
Revolution converted Europe from a farming 
economy centered in the country to an industrial
economy based in urban areas.

Industry in the short term brought great wealth
to a few and imposed hardships on the many. In the
long run, however, it provided material benefits to
all people. Still, the gap between “haves” and “have
nots” remained to create unrest in many societies.

Capitalist Ideas
During the Industrial Revolution, European

thinkers for the first time studied and explained
how capitalism worked. Rejecting mercantilism
with its government controls, many supported 
laissez-faire (LEH•SAY•FAHR), a policy allowing
business to operate without government interfer-
ence. Laissez-faire, from a French term meaning
“let them alone,” was developed in France during
the 1700s by the Physiocrats. These thinkers valued
land as the primary source of national wealth. They
held that fewer taxes and regulations would enable
farmers to grow more produce. In the early 1800s,
the middle-class owners of railroads, factories, and

> Terms to Define
laissez-faire, utilitarianism, socialism, 
proletariat, bourgeoisie, communism

> People to Meet
Adam Smith, David Ricardo, Jeremy 
Bentham, John Stuart Mill, Robert Owen,
Karl Marx, Friedrich Engels

Karl Marx, the chief architect of communism,
was always and everywhere a student. At an early
age his withdrawal from all university activities
except the intellectual brought stern advice from
his father:

“My clever and gifted son
Karl passes wretched and
sleepless nights, wearying
body and mind with cheer-
less study…. But what he
builds today he destroys
again tomorrow…. At last
the body begins to ail and
the mind gets confused,
whilst ordinary folk …
attain their goal if not bet-
ter at least more comfort-
ably than those who con-
demn youthful pleasures
and undermine their
health….”

—from The Life and Teaching
of Karl Marx, M. Beer, 1921 

S e c t i o n 1

New Ideas

S
The
toryteller

Karl Marx
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Read to Find Out 
Main Idea Karl Marx advocated doing
away with the capitalist system.



mines began supporting laissez-faire. They
believed that freedom from government
controls would mean a growing economy
with material progress for all people.

Adam Smith
Industrial leaders relied on the ideas

of Adam Smith, a Scottish economist
who set down the workings of a laissez-
faire economy. In The Wealth of Nations
(1776), Smith stated that an economy
works best when the natural forces of
supply and demand operate without
government interference. In such a free
market, individual sellers and buyers act
on self-interest. Smith did not think this
was necessarily bad, believing that a nat-
ural order in the universe made all indi-
vidual striving for self-interest add up to
the common good. Businesses compete to produce
goods as inexpensively as possible, and consumers
buy the best goods at the lowest prices. Efficient
producers make more profit, hire more workers,
and continue to expand, to everyone’s benefit.

As the Industrial Revolution gathered momen-
tum and spread throughout the world, Smith’s
ideas profoundly influenced economic thought and
practice. By the 1850s, Great Britain, the world’s
leading industrial power, had adopted free trade
and other laissez-faire policies. 

Malthus and Ricardo
Not all thinkers, however, held Smith’s optimism

about the future. Thomas Malthus, an Anglican
clergyman, wrote in An Essay on the Principle of
Population (1798) that poverty, famine, and misery
were unavoidable because population was increas-
ing faster than the food supply. Influenced by
Malthus, the British economist David Ricardo stat-
ed in his “iron law of wages” that rapid population
growth would lead only to fierce competition for
jobs, lower wages, and higher unemployment.
Continual poverty was all that was in store for the
working class. As strong believers in laissez-faire,
both Malthus and Ricardo opposed government
aid to the poor. Instead, they believed that the poor
could help themselves by working hard, saving
their earnings, and having fewer children. 

Because of these gloomy theories, people in the
1800s called economics “the dismal science.”
However, the forecasts of Malthus and Ricardo
were not fulfilled. Population continued to rise, but
as a result of the agricultural revolution, the food
supply grew even faster. By the 1900s, higher living
standards and lower birthrates prevailed in many

Western countries such as Great Britain, the United
States, and Germany. Yet, industrialization benefit-
ed some more than others and fueled demands for
reforms that would create a more just society.  

A Better Society
During the 1800s, reformers set out to improve

the lives of the disadvantaged, especially enslaved
people and the urban poor. At the same time, a new
generation of thinkers questioned laissez-faire and
urged government to work for a better society.

Evangelicals and Reform 
During the late 1700s and early 1800s, a series of

religious awakenings swept through the Protestant
churches. The outcome of these revivals was
Evangelicalism, a movement that joined personal
faith with social improvement. Some Evangelicals
supported strict laissez-faire; others, however,
believed that government needed to involve itself in
the lives of the disadvantaged. One of the most
noted participants in the Evangelical cause was
William Wilberforce, a member of Parliament.
Opposed to slavery, Wilberforce had Parliament
pass a bill in 1807 that ended the British slave trade.
Later, in 1833—the year of Wilberforce’s death—
Parliament abolished slavery throughout the
British Empire.
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Grim-faced young coal mine workers
in Kingston, Pennsylvania, pose for

the camera. How would photographs such as this support
criticism of laissez-faire economics?

History
Visualizing



Another Evangelical leader, Lord Shaftesbury,
promoted laws to limit working hours for women
and children. Aiding Shaftesbury’s efforts were par-
liamentary commissions investigating factories and
mines. Commission reports detailing miserable
working conditions raised a public outcry.
Parliament responded with the first factory laws of
the industrial era. Passed during the 1830s and 1840s,
these measures regulated child employment in facto-
ries, prohibited women and children from working in
underground mines, and established a 10-hour day
in textile factories for children under 18 and women. 

Utilitarian Reformers
Many secular social reformers also believed that

laissez-faire policies should be changed to allow for
some government involvement in economic and
social affairs. British philosopher Jeremy Bentham
promoted utilitarianism, the idea that society
should work for “the greatest happiness for the
greatest number” of citizens. To Bentham, laws
should be judged by their usefulness, whether they
advanced human happiness and reduced human
misery. To this end, Bentham called for a better
code of law, education for all, a public health ser-
vice, and improved prisons.

Bentham’s follower, John Stuart Mill, challenged
strict views of laissez-faire economics, calling on gov-
ernment to distribute national wealth more justly by
taxing income. However, he also held a firm belief in
individual freedom. In works such as On Liberty

(1859), Mill stated that freedom of thought and dis-
cussion promoted social progress and supported
extending the vote to all adults. A believer in full
democracy, Mill advocated equal rights for women. 

Rise of Socialism
Not everyone in Europe agreed with the capital-

ist way of thinking in the early 1800s. Some people
believed that ending the misery of workers required
eliminating capitalism completely. They advocated
socialism—the belief that the means of production—
capital, land, raw materials, and factories—should
be owned and controlled by society, either directly or
through the government. In this way, wealth could
be distributed equally among all citizens. 

Early Socialism
Some early advocates of socialism planned and

built communities where everyone was supposed
to share equally in the benefits of the industrial age.
Among the first to establish such a community was
Robert Owen, a wealthy Welsh manufacturer.
Owen believed that competition caused society’s
problems. Thus, he reasoned that if cooperation
replaced competition, life would improve.

In 1800 Owen set out to prove his point in New
Lanark, a dreary Scottish mill town. In time he
reconstructed it into a model industrial  communi-
ty. Although he did not turn the textile mill com-
pletely over to the workers, he greatly improved
their living and working conditions. In 1825 Owen
stopped managing New Lanark and bought New
Harmony, Indiana, where he tried to set up a coop-
erative community. New Harmony, however, did
not meet with the same success as New Lanark.
Feuding among Owen and the residents led Owen
to return to Great Britain.

Marx and Engels
German philosopher Karl Marx dismissed the

ideas of the early socialists as impractical and set
out to provide a scientific basis for socialism. The
son of a prosperous German lawyer, Marx received
a doctorate in history and philosophy. When his
radical views got him into trouble with the Prussian
government, he fled to Paris. There in 1844 he met
Friedrich Engels. Engels was on his way home
from one of his father’s factories in Manchester,
England. Horrified by what he saw there, Engels
wrote a classic book called The Condition of the
Working Class in England. 
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Many socialist groups used posters
and cartoons to win support for the

overthrow of Europe’s monarchies as well as the cap-
italist system. What were two other goals of the socialist
movement?
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Marx later settled in London, and he and
Engels became lifelong friends and collaborators.
Engels, a successful businessman, supported Marx,
who devoted his life to writing about economics.

Marx’s Theories
Marx based his ideas in part on the teachings 

of the German philosopher G.W.F. Hegel. Hegel
taught that changing ideas were the major force in
history. As ideas clashed, new ideas emerged. This
produced new changes, conflicts, and ideas.

Like Hegel, Marx believed that history
advanced through conflict. In Marx’s view, howev-
er, economics was the major force for change.
Production was at the base of every social order.

The most important aspect of the economic
base was the division of society into classes. The
class that controlled production became the ruling
class. The only way to make the ruling class give up
control was through revolution. Therefore, conflict
between classes was inevitable. Marx stated “class
struggle” was what pushed history forward.

Marx argued that Europe had moved through
four stages of economic life—primitive, slave, feudal,
and capitalist. During the primitive stage, people
produced only what they needed to live. There was
no exploitation, or unfair use of a person for one’s
own advantage. Once tools were developed, howev-
er, and people could produce a surplus, they became
exploitable. From then on, history was a class strug-
gle. It was the “haves” against the “have–nots.”

Marx believed that capitalism was only a 
temporary phase. As the makers of goods, the 
proletariat, or the working class, was the true pro-
ductive class. An economic crisis in one of the
advanced industrial countries would give the prole-
tariat the chance to seize control from the bourgeoisie
(BURZH•WAH•ZEE), or middle class. The proletariat
would then build a society in which the people
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Main Idea
1. Use a diagram like the one

below to show the process 
in Marxist theory by which
capitalism would be replaced
by communism.

Recall
2. Define laissez-faire, 

utilitarianism, socialism, 
proletariat, bourgeoisie,
communism.

3. Identify Adam Smith, David
Ricardo, Jeremy Bentham,
John Stuart Mill, Robert
Owen, Karl Marx, 
Friedrich Engels.

Critical Thinking
4. Making Comparisons How

are the viewpoints of the
Evangelicals and the Utilitarians
similar? How are they different?

Understanding Themes
5. Change Why did industrial-

ization make people think
about the causes and cures 
of poverty? Can poverty be
totally eliminated? Explain.

owned everything. Without private property, classes
would vanish, and the government would wither
away. In this last stage, known as communism, the
governing principle would be “from each according
to his ability, to each according to his need.”

Marx and Engels published their views in The
Communist Manifesto in 1848. In it they appealed to
the world’s workers:

Let the ruling classes tremble at a
Communist revolution. The proletarians
have nothing to lose but their chains.
They have a world to win. Working men
of all countries, unite!

In 1867 Marx developed his ideas further in the
work Das Kapital.

The Socialist Legacy
History did not proceed by Marx’s plan. When

Marx was writing, workers’ poverty contrasted
sharply with industrialists’ wealth. By 1900 workers
could buy more with their wages than they could 50
years earlier. Rather than overthrow their govern-
ments, workers gained the right to vote and used it
to correct the worst social ills. They also remained
loyal to their own nations rather than ally with work-
ers in other countries to promote revolution.

In time, democratic socialism developed in
western Europe. Democratic Socialists urged public
control of some means of production, but they
respected individual values and favored democrat-
ic means to implement Socialist policies.

In the early 1900s, however, revolution swept
Russia, an agricultural society. A small group of
Marxist revolutionaries had developed a radical
form of socialism called “communism.” In power,
the Russian communists imposed their beliefs on
the country and shunned democratic values. 

Communism Capitalism

SECTION 1 ASSESSMENT



D
uring the 1800s and early 1900s, scientif-
ic discoveries were beginning to unravel
some intriguing mysteries. Not only did

discoveries help our understanding of life and the
universe, they also led to medical advances, longer
life spans, and cures for deadly diseases.

New Look at Living Things
In the 1600s scientists had observed under a

microscope the cells that make up living things, but
they did not understand what they saw. It was not
until 1838 that German botanist Mathias Schleiden
and biologist Theodor Schwann formulated the 
cell theory: All living things are made up of tiny
units of matter called cells. They also discovered
that all cells divide and multiply, causing organisms
to grow and mature.

The Diversity of Life
Cell theory could not explain why the world

has so many kinds of plants and animals. In the
1800s scientists proposed the theory that all plants
and animals descended from a common ancestor
by evolution over millions of years. During that
time, they said, plants and animals had evolved
from simple to complex forms.

In France, the scientist Jean-Baptiste de
Lamarck observed similarities between fossils and
living organisms. He found that an animal’s
parts—its legs, for example—might grow larger or
smaller depending on how much it used them. He
suggested that living things adapt to their environ-
ment and then pass the changes on to the next gen-
eration. Lamarck’s theory, though later disproved,
influenced Charles Darwin, a British naturalist
who would build his own theory of evolution.

In December 1831 Charles Darwin set off on a
world voyage on HMS Beagle, a British naval ship.
While traveling he became curious about the great

> Terms to Define
cell theory, evolution, genetics, atomic
theory, sociology, psychology

> People to Meet
Charles Darwin, Gregor Mendel, 
Edward Jenner, Louis Pasteur, John 
Dalton, Marie Sklodowska Curie, Pierre
Curie, Ivan Pavlov, Sigmund Freud

Dr. Hugh Barrett’s hands shook with anger
as he met with the industrial board of directors.
They had requested his presence because many
workers were falling ill and dying, costing them
loss of labor. They hoped that modern medicine
could offer a cure. Dr. Barrett tried to explain.
“Cholera and typhoid will continue to rage as

long as elementary hygiene is
impossible. The congested,
unsanitary housing—all your
workers can afford on the wages
you give them—is a breeding
ground for disease.” His persua-
sive words fell on deaf ears.
What good is it, he wondered, to
explain how disease is transmit-
ted, if his recommendations were
not to be followed?

—freely adapted from History of
Private Life, Volume 4, From the
French Revolution to the Great War,
edited by Michelle Perrot, 1987

S e c t i o n 2

The New Science
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Read to Find Out 
Main Idea Many of the advances made
in science between 1750 and 1914 have
improved life today.
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Discuss how Pasteur developed
the germ theory of disease and
changed people’s thinking about ill-
ness. How does his work influence the
world today?

variety of plants and animals. He also wondered why
some kinds had become extinct while others lived on.

Influenced by the theories of Malthus, Darwin
developed a theory of evolution based on natural
selection. In his book On the Origin of Species,
Darwin stated that most animal groups increase
faster than the food supply and are constantly strug-
gling for survival. The plants and animals that sur-
vive are better adapted to their environment, so that
they alone live on, producing offspring having the
same characteristics. In another book, The Descent of
Man, Darwin traced human evolution from animal
species. Darwin’s writings created controversy
because many religious leaders believed that his
views contradicted the biblical account of creation
and ignored divine purpose in the universe.

Development of Genetics
In the 1860s Gregor Mendel wondered how

plants and animals pass characteristics from one
generation to another. Mendel, an Austrian monk,
experimented with pea plants. He concluded that
characteristics are passed from one generation to the
next by tiny particles. The particles were later called
genes, and Mendel’s work became the basis for
genetics, the science of heredity.

Medical Advances
Through most of history, diseases have killed

more people than famines, natural disasters, and
wars. In the 1800s knowledge of living organisms
brought medical advances that would give people
longer, healthier lives.

Fighting Disease
Smallpox, which killed millions of people over

the centuries, was one of the most dreaded dis-
eases. In 1796 Edward Jenner, an English doctor,
noticed that dairy workers who had contracted
cowpox, a mild disease, never caught smallpox.
Jenner hypothesized that he could prevent small-
pox by injecting people with cowpox. To prove his
theory, Jenner injected a boy with cowpox serum
and later with smallpox serum. As Jenner expected,
the boy contracted cowpox but not smallpox.
Jenner had given the world’s first vaccination.

About 50 years later, Louis Pasteur, a French
chemist, learned why Jenner’s vaccination worked.
In the 1850s Pasteur discovered bacteria, or germs,
and proved that they cause infectious diseases. He
also discovered that bacteria do not appear sponta-
neously, but instead reproduce like other living
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Triumph Over an Ancient Enemy

When a wine maker asked his friend
French scientist Louis Pasteur to find out why

some wines turned sour as they
fermented, science and medicine
vaulted into a new era. Pasteur dis-
covered that the wines would not
sour if they were heated to a spe-
cific temperature and bottled
without contact with the air.

With his microscope, Pas-
teur saw that tiny microbes were
destroyed in this heating, later
called pasteurization. He had
proved that the germs that caused
contamination came from an out-

side source. Pasteur worked to show that
bacteria were carried in the air, on hands or
clothes, and in other ways. He developed

Louis Pasteur

the theory that bacteria can cause disease,
and he argued that bacteria could be killed
only by heat or other means.

Pasteur applied his knowledge of bacte-
ria to fighting diseases. In the 1880s he
developed a successful vaccine against rabies.
That same decade, the Pasteur Institute was
founded in Paris, with Pasteur as director.
Today, as one of the world’s leading research
centers, the Institute has been involved in
medical breakthroughs to control many
deadly  diseases. In 1983 Institute researchers
were the first to isolate the AIDS virus.



things. Pasteur knew then that they could be killed
and that many diseases could be prevented.

New Approaches to Surgery
Surgery benefited from advances in chemistry.

Until the mid-1800s, surgeons could operate 
only when their patients were forcibly held down.
The experience was gruesome and often fatal. In
the 1840s a Boston dentist demonstrated surgery
using ether. When ether was administered, patients
slept through their operations, feeling no pain. 
Sir James Simpson, a professor at the University 
of Edinburgh, investigated another sleep-
producing chemical, chloroform. The anesthetics
ether and chloroform led to painless surgery.

Still, many people died after surgery because of
infection introduced during the procedure. Joseph
Lister, an English surgeon, searched for a way to
destroy bacteria and make surgery safe. He found
that carbolic acid could be used to sterilize medical
instruments, which moved surgery into a new era.

Breakthroughs in Physics
The explosion of ideas also advanced the phys-

ical sciences. Expanding the ideas of Galileo and
Newton, scientists created our modern ideas about
atomic energy. Atomic theory is the idea that all
matter is made up of tiny particles called atoms.

John Dalton, an English chemist, provided
proof of this theory. He discovered that elements
are composed of atoms, and that all atoms of an ele-
ment are identical and unlike the atoms of any
other element. Dalton then determined formulas
showing which atoms make up specific elements.

Until the 1890s scientists believed that atoms
were solid and indivisible; then in 1895 German
physicist Wilhelm K. Roentgen discovered X rays,

or high-energy electromagnetic waves that could
penetrate solid matter. Later scientists showed that
X rays are made up of particles of electricity called
electrons, which are part of every atom.

These beginnings led scientists to frame mod-
ern physics. In 1898 the physicists Marie
Sklodowska (skluh•DAWF•skuh) Curie and
Pierre Curie discovered the highly radioactive ele-
ment of radium and proved that it emits energy. In
1900 German physicist Max Planck theorized that
energy is not continuous, but is released in separate
units called quanta. Another German scientist,
Albert Einstein, developed his theory of relativity,
changing ideas about time, space, mass, and motion.

Social Sciences
Meanwhile, other scientists used the scientific

method to study human behavior. This led to 
the development of two new social sciences—
sociology, the study of human behavior in groups,
and psychology, the science of human behavior in
individuals. The French thinker Auguste Comte
(KOHNT) was one of the founders of sociology.
Comte believed that society, like nature, operated
by certain laws. He stated that once these laws were
discovered, people could apply scientific methods
to the study of human social groups.

In the 1890s Ivan Pavlov, a Russian researcher,
experimented with animals to see what effects out-
side stimuli had on their behavior. His findings
suggested that human actions were unconscious
reactions to stimuli and could be changed by 
training. The Austrian physician Sigmund Freud
(FROYD) held that an unconscious part of the mind
governs human behavior. Freud’s theories led to
psychoanalysis, a method of treatment to discover
people’s motives.
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Main Idea
1. Use a diagram like the one

below to identify scientific
advances made between 1750
and 1914.

Recall
2. Define cell theory, evolution,

genetics, atomic theory, 
sociology, psychology.

3. Identify Charles Darwin,
Gregor Mendel, Edward
Jenner, Louis Pasteur, John
Dalton, Marie Sklodowska
Curie, Pierre Curie, Ivan
Pavlov, Sigmund Freud.

Critical Thinking
4. Applying Information

Explain how a scientist dis-
cussed in Section 2 helped to
change the ideas of the day.

Understanding Themes
5. Innovation How are the 

scientific understandings of
the 1800s and early 1900s
being expanded today? How
do they impact your life?

Scientific Advances
1750–1914

SECTION 2 ASSESSMENT
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A
s the 1900s began, the new science
and technology were making a dif-
ference throughout Europe and

North America. Most people could now expect a
longer and healthier life. The rate of infant mortali-
ty dropped in the late 1800s, and life expectancy
climbed. In 1850 the average person lived about 40
years; by 1900 most people could expect to live
beyond 50.

Thus, as industrialization grew, so did world
population. At the beginning of the Industrial
Revolution, 140 million people lived in Europe. By
1850, about 100 years later, Europe’s population
had soared to 266 million. In Europe and the United
States, the first industrialized areas, the rate of pop-
ulation growth was highest.

Improved Living Conditions
The medical advances of the 1800s were partly

responsible for this dramatic growth in population.
So too was the availability of more and better food.
Before 1740 many people died of starvation and of
diseases caused by vitamin deficiency such as rick-
ets. At that time a person’s entire daily diet might
have consisted of three pounds of bread.

In the 1800s, however, bread ceased to be the
staple it had been for centuries. With new machin-
ery and scientific methods, farmers could produce
many kinds of foods. Potatoes, nutritious and easy
to grow, became popular. Methods for preserving
foods, including canning and eventually refrigera-
tion, enabled people to take advantage of the
greater variety of food that was available.

One observer of working-class life in London
during the late 1890s wrote: “A good deal of bread
is eaten and tea is drunk especially by the women
and children, but … bacon, eggs and fish appear
regularly in the budgets. A piece of meat cooked on
Sundays serves also for dinner on Monday and
Tuesday.” Some Europeans imported corn from the

> Terms to Define
emigration, immigration, urbanization

> People to Meet
Frederick Law Olmsted, Mary Lyon

> Places to Locate
London, New York City, Paris

A book titled Host and Guest described din-
ing for wealthy Europeans in the late 1800s:
“The first course consists of soups and fish, fol-
lowed by boiled poultry, ham or tongue, roasts,
stew, etc.; with vegetables … curries, hashes, cut-
lets, patties, etc. For the second course, roasted
poultry or game at the top and bottom, with
dressed vegetables, omelets, macaroni, jellies,
creams, salads, preserved fruit, and all sorts of
sweet things and pastry are employed…. The
third course consists of game, confectionary, the
more delicate vegetables dressed in the French
way….” Dessert, of course, followed.

—adapted from Manners and Morals
in the Age of Optimism, 1848-1914,
James Laver, 1966 

S e c t i o n 3
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Read to Find Out 
Main Idea Population grew dramatically
in Europe and North America during the
1800s.



United States and fruit and frozen meat from
Australia and New Zealand.

Seeking a Better Life
As the population grew, people became more

mobile. Railroads revolutionized not only the food
people ate, but also the way they lived. In 1860
London’s Victoria Station opened, making it easier
for Londoners to leave their crowded city.
Steamships carried people to other countries and
continents in search of a better life. Between 1870
and 1900, more than 25 million people left Europe
for the United States; others moved to South
America, South Africa, and Australia.

For a number of reasons, some Europeans
chose emigration, leaving their homelands to settle
elsewhere. Some looked for higher-paying jobs and
better working conditions. Others sought to escape
discrimination and persecution by oppressive gov-
ernments. Still others hoped to escape famine.

Advertisements of steamship companies, along
with low fares, lured many immigrants to the

United States. Industries looking for cheap labor
offered additional encouragement. Some American
industrialists sent recruiters whose task was to urge
people to leave Europe and obtain permanent jobs
and homes in the United States.

Twelve-year-old Mary Antin joined thousands
of Russian Jews fleeing persecution in 1894. Many
years earlier Mary’s father had decided on 
immigration, or coming to settle permanently in a
foreign land. His new homeland was the United
States. Mary, her mother, and her brothers and sisters
endured a harrowing journey across Europe and the
Atlantic Ocean to join him in Boston, Massachusetts.
Mary wrote of her experiences: “And so suffering,
fearing, brooding, and rejoicing, we crept nearer and
nearer to the coveted shore until on a glorious May
morning … our eyes beheld the Promised Land and
my father received us in his arms.”

Most people left their homelands knowing 
that they would never see their parents or 
their birthplace again. The ocean voyage often 
proved a frightening experience. One youngster 

of theof the

Leisure Time
An urban environment offered many people

new opportunities for leisure activities.

Perth Station, Going South by
George Earl captures the happy
confusion of a London holiday.

A Bicycle was a fashion-
able new means of get-
ting around, for those
who could afford it.
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remembered “the howling darkness, the white rims
of the mountain-high waves speeding like mad-
dened dragons toward the tumbling ship.”

When the immigrants reached their new
homes, many learned that their troubles had only
begun. Now they had to find housing and jobs in
strange surroundings where they did not know the
culture or the language. Some people took advan-
tage of the European immigrants, who seemed to
them strange “foreigners.”

From Country to City
During the 1800s and early 1900s, many  people

moved within their own country. Cities around the
world were absorbing newcomers who were mov-
ing from rural villages to find new opportunities.
As farms grew larger and more mechanized, they
needed fewer workers. The growing industries in
or near the cities offered new and challenging ways
to make a living.

Although the new city dwellers faced no lan-
guage barriers, some of their problems were similar

to those of the European immigrants. Their old life
was gone, with its known boundaries, familiar peo-
ple, and established routines. Although work was
plentiful, living quarters in the cities were often
cramped, and neighbors might be less friendly than
people they had known. British poet Lord Byron
summed up the feelings of many newcomers to the
city:

I live not in myself, but I become a
Portion of that around me: and to me
High mountains are a feeling, but the hum
Of human cities torture.

Growth of Cities
The movement of people into the cities resulted

in the urbanization, or the spread of city life, of the
industrialized countries. A country is urbanized
when more people live in cities than in rural areas.
Great Britain is a prime example. In 1800 London

REFLECTING ON THE TIMES

1. What do these scenes reveal about the eco-
nomic status of the people depicted?

2. Why are no poor people shown in these three
images?
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was its only city with a population of more than
100,000. By 1851 Britain had 9 such cities. In the
same year, and for the first time, slightly more than
half of the British people lived in cities. By 1914 that
figure had reached 80 percent.

Urbanization also took place elsewhere. In 1914,
60 percent of Germans, 50 percent of Americans,
and 45 percent of French were city dwellers.

As people moved to cities, they began to marry
earlier. Children could increase a family’s income
by working in factories. As a result, people had
more children, adding to the population.

The cities’ growth soon outpaced their ability
to provide needed housing and sanitation. Few
cities had building codes that mandated adequate
housing. Houses were built close together in long
rows. The workers crowded together in damp, cold,
unsanitary rooms, with fire a constant danger.

The factories added to the unpleasant city 
environment. Here is a report on the working con-
ditions of British miners in 1843: “Sheffield is one of
the dirtiest and most smoky towns I ever saw. The
town is also very hilly, and the smoke ascends the
streets, instead of leaving them….”

City Services
City governments in Europe and the United

States began to look for solutions to the over-
whelming troubles. They saw that one of the most

pressing problems was sanitation. An observer in
the British city of Leeds reported, “The ashes,
garbage, and filth of all kinds are thrown from the
doors and windows of the houses upon the surface
of the streets and courts.” Ditches and open sewers
carried waste from public toilets. Polluted water
encouraged epidemics of cholera and other dis-
eases, especially in the crowded slums.

In the late 1800s, the germ theory and the
newly invented iron pipe spurred city leaders to
clean up their cities. They installed closed sewer
lines and improved garbage collection. Police and
fire protection created safer cities.

As city planning progressed, city governments
set aside areas as parks. In New York City, land-
scape architect Frederick Law Olmsted saw the
need for “a simple, broad, open space of clean
greensward [grassy turf]” enclosed by a large
enough green space to “completely shut out the
city.” With architect and landscape designer Calvert
Vaux, Olmsted designed Central Park in 1858.

Leisure Time
Leisure time activities expanded for the middle

classes and for the working classes. People enjoyed
more cultural activities. Newspapers helped to
make people interested in places and events out-
side of their own neighborhoods and communities.

In the 1700s the fine arts were available only 
to the upper classes. Concerts were performed in
palaces, grand homes, or churches. Wealthy aristo-
crats, prosperous merchants, and religious leaders
commissioned cultural events and artworks to
commemorate events or to honor special people.

In the 1800s, fine art and music became avail-
able to middle- and working-class people in the
city. City governments in Europe and North
America built concert halls and opera houses, such
as London’s vast Royal Albert Hall, erected in 1871.
Cities sponsored the opening of art museums, such
as the Louvre (LOOV) Museum in Paris.

When people were not visiting libraries and
museums, they went to amusement parks. Sports
such as soccer and rugby began to be organized
between cities and around the nation. Many people
also enjoyed archery, lawn tennis, and cricket.

New Interest in Education
In the early 1800s, when governments began to

support public schools, their reasons were political.
For example, the Prussian government established
public schools to train its people in citizenship and
in devotion to the monarchy and the army. In the

632 Chapter 24 Cultural Revolution

Moving to the Suburbs
During the late 1800s, sub-
urbs, or small communities

next to large cities, grew in Europe and the
United States along with the development of
streetcar lines and railroads. Middle-class people
could afford to live in less urban areas and ride
the trolley or train to their jobs in the city. In the
United States, suburban growth greatly increased
in the 1950s as more and more families were able
to buy one or two automobiles.

Student Web Activity 24

Visit the World History: The Human Experience Web site
at worldhistory.glencoe.com and click on 
Chapter 24—Student Web Activities for an activity
relating to Frederick Law Olmsted.

http://www.glencoe.com/sec/socialstudies/worldhistory/wh2001/chapter24/webact.html


United States, government support for public
schools grew out of a desire to foster national unity
after the Revolutionary War.

By the late 1800s, as people grew more and
more interested in improving their lives, they
became more actively involved in promoting edu-
cation. Both in Europe and the United States,
believing education would improve their children’s
chances for a better life, they supported education
funded by the government and available to every-
one. Schools and colleges were also established to
provide better training for teachers.

The new kind of society—urbanized and
industrialized—also benefited from the cause of
public education. Industrialists needed employees
who could read and write. Advanced technologies
based on science depended on workers who had
scientific training. Many people came to see that an
ever more complex society would demand a well-
educated populace. People were needed who could
participate intelligently in public affairs.

Education for Women
Education for women was a hotly debated

topic in the 1800s. Some felt that women’s roles as
wives and homemakers did not require education.
Others believed women should be given the same
educational opportunities as men. Girls were in-
cluded in the laws providing education to all. Still,
they could usually attend only elementary schools;
secondary education was limited to the wealthy.

Determined to offer higher education to
women, some people began to open secondary
schools and colleges especially for them. In 1837
American educator Mary Lyon opened the first
women’s college, the Mount Holyoke Female
Seminary, which later became Mount Holyoke
College in Massachusetts. In 1874 the London
School of Medicine was opened, and after two
years of bitter debate, the British Parliament finally
allowed women to be registered as doctors.

Results of Education
The advances in education made magazines

and books popular. Libraries with large collections
opened as early as the 1840s in major cities such as
Paris and London. Lending libraries loaned books
for small fees.

Mass-circulation newspapers were first printed
at this time, and by 1860, more than 3,000 news-
papers were published in the United States.
Newspaper publishers benefited from the combina-
tion of rapid communication provided by the tele-
graph, cheaper printing methods, and improved
distribution by railroad and steamship.
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Main Idea
1. Use a diagram like the one

below to list reasons for popu-
lation growth in Europe and
North America in the 1800s.

Recall
2. Define emigration, 

immigration, urbanization.
3. Identify Frederick Law

Olmsted, Mary Lyon.
Critical Thinking
4. Making Comparisons

How do attitudes about
women’s education today 

differ from attitudes in the late
1800s? Explain reasons for the
differences.

Understanding Themes
5. Movement Why did many

people in Europe and North
America move to new places
in the late 1800s and early
1900s?

Piccadilly Circus, 1912 by Charles Ginner.
Tate Gallery, London, England Piccadilly

Circus was built near the shopping district of London.
By 1914, what percent of the British lived in cities?

Art&
History

Reasons for 
Population Growth
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S haring information, thoughts, and feel-
ings with others is communication.
Telecommunication refers to communicat-

ing at a distance through the use of a telephone,
video, or computer. How can  you communicate
using your computer?

Learning the Skill
In order to use your computer to telecom-

municate, you must add two parts to it. The first
part is a piece of hardware called a modem. A
modem is a device that enables computers to
communicate with each other through telephone
lines.

The second part is communications software
which lets your computer prepare and send
information to the modem. It also lets your com-
puter receive and understand the information it
receives from the modem.

Electronic mail, or E-mail, for short, is one
way of sending and receiving messages electron-
ically. Anyone who is part of an E-mail network
can send and receive private messages. 

Before you can send or receive E-mail, you
must obtain an E-mail address. This address
identifies the location of your electronic “mail-
box”—the place where you receive your E-mail.
To send an E-mail message to another person
you must include that person’s E-mail address,
just as you might address an envelope. There is
no central listing of E-mail addresses. The best
way to find out an address is to ask the person
for their address. 

Many corporations are using E-mail com-
munications, which makes some environmental-
ists happier. More electronic communication
means less use of paper and more saved trees.

Practicing the Skill
To send a message to a friend on an E-mail

network, complete the following steps.

1. Select the “message” function from your
communications software.

2. Type in the E-mail address.
3. Type in your message. Proofread it for errors.
4. Select the “send” function. 

The E-mail system places the message in the
receiver’s “mailbox.” He or she can read the
message at any time—and then send you a reply.

Applying the Skill
Many scientific discoveries took place in the

mid-1700s to the early 1900s. Use E-mail to con-
tact a librarian. Ask for recommendations of
young adult books related to scientific discover-
ies from 1750–1914. 

For More Practice
Turn to the Skill Practice in the Chapter

Assessment on page 645 for more practice in
using E-mail.

Using E-Mail
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E
uropean and American artists in the
1800s mirrored society’s mixed feelings
about the rapid disappearance of the old

order and the uncertainty of the new. A growing
middle class created a larger audience for music, lit-
erature, and poetry. Formerly, artists had depended
on patronage by the wealthy. Now, although some
artists sought support in the new industrial society,
others rebelled against middle-class values and
shunned patronage of any kind, preferring to work
independently. Those who rebelled would domi-
nate the arts in the late 1700s and early 1800s.

The Romantic Movement
By the late 1700s, artists had begun to react to

the Enlightenment’s emphasis on order and reason.
The French philosopher Jean-Jacques Rousseau
taught that people were naturally good and needed
only to be free. In rejecting society’s formal struc-
tures and rules, Rousseau anticipated romanticism,
a movement in which artists would emphasize
human emotion and imagination over reason.

Romantic artists tried to free themselves from
the rigid forms and structures of neoclassical art.
Rejecting the mechanization and ugliness of indus-
trialized society, many turned to nature, glorifying
its awesome power and quiet beauty. 

Many romantic artists looked to the past,
admiring the mythical heroes of old. They felt com-
passion for the weak and oppressed, and they cele-
brated the lives of “simple peasants.” The struggle
for personal freedom and heroic rebellion against
society’s established rules are frequent themes in
their works. The French poet Charles Baudelaire
described the movement: “Romanticism is precise-
ly situated neither in choice of subject nor in exact
truth, but in a way of feeling.”

> Terms to Define
romanticism, realism, symbolism, 
impressionism, Postimpressionism

> People to Meet
Peter Tchaikovsky, Johann Wolfgang von
Goethe, George Sand, Honoré de Balzac,
Charles Dickens, Leo Tolstoy, Claude
Monet, Vincent van Gogh

> Places to Locate
Paris

Gustave frowned as he read his mother’s letter.
“I am tired of seeing your talent receive no

recognition. You must acknowledge what people
want. You need to cater to the popular taste ...
paint imaginary scenes of Roman or medieval
heroes. Then your paintings might win prizes 
or be purchased by influential collectors.”
Gustave Courbet would not follow the crowd or

popular tastes, just because
others were doing it. He
would paint images of his
own time.

—freely adapted from
Realism, Linda Nochlin, 1971

S e c t i o n 4

Revolution 
in the Arts

S
The
toryteller

Landscape
by Gustave Courbet

Read to Find Out 
Main Idea Writers and artists in
Europe and North America reflected
changes in society between 1750 and 1914.



Romantic Music
The composers of the Enlightenment had

emphasized form and order, but romantic com-
posers departed from traditional forms and styles.
They often fused music with imaginative literature,
creating operas—dramas set to music—and lieder
(LEED•uhr)—art songs, or poems set to music.

Romantic music was meant to stir the emo-
tions—whether in large works, such as symphonies 
by German composer Ludwig van Beethoven
(BAY•TOH•vuhn) or Russian composer Peter
Tchaikovsky (chy•KAWF•skee), or in smaller,
more intimate works, such as piano pieces by
Poland’s Frédéric Chopin (SHOH•PAN) or the lieder
of Austria’s Franz Schubert. Melodies from folk
music added emotional power to romantic music,
as in works by Czech composer Antonín Dvor̆ák
(DVAWR•ZHANK), whose Symphony From the New
World echoes American spirituals.

Romantic Literature
Like romantic composers, romantic writers cre-

ated emotion-filled, imaginative works. Early 
leaders of the romantic movement in literature

include German writers Friedrich von Schiller and 
Johann Wolfgang von Goethe (GUHR•tuh).
Schiller glorified freedom fighters, such as the leg-
endary hero William Tell. His drama with that title
is about the medieval Swiss struggle for freedom.
Goethe is best known for Faust, a drama about
human striving and the need for redemption.

France produced some of the most popular
romantic writers. Alexandre Dumas’s novel The Three
Musketeers recounts the exploits of three dashing
adventurers in the 1600s. Aurore Dupin, better
known as George Sand, made peasants and workers
heroes in her fiction. The novels of Victor Hugo, the
foremost French romanticist, include The Hunchback
of Notre Dame and Les Misérables, tales portraying
human suffering with compassion and power.

Romanticism also influenced Great Britain.
Scots writer Sir Walter Scott won a huge following
with his historical novels Ivanhoe, Quentin Durward,
and The Talisman. Another Scot, Robert Burns,
showed deep feeling for nature and romantic love
in his poetry. English poet and painter William
Blake attacked the growing results of industrializa-
tion in Songs of Innocence and Songs of Experience.
Similar themes fill the works of English poets
Samuel Taylor Coleridge, William Wordsworth,
John Keats, Percy Bysshe Shelley, and Lord Byron.

Romantic Painting
Painters, like writers, reflected romantic ideals.

Turning from the order, clarity, and balance of 
the neoclassical style, painters began to portray
exotic, powerful subjects in a dramatic and colorful
way. For example, the painting Liberty Leading the
People, by Eugène Delacroix (DEH•luh•KWAH),
shows the figure of Liberty as a brave woman car-
rying a flag and leading patriots through the streets
of Paris. Like many other romantic works, the
painting was meant to stir the emotions, not appeal
to the intellect.

The Turn Toward Realism
In the mid-1800s, some artists began to reject the

sentimentality of romanticism. They sought to por-
tray life in a realistic manner. In France, painter
Gustave Courbet (kur•BAY) expressed the idea
behind this style, known as realism: “Painting …
does not consist of anything but the presentation of
real and concrete things.” Realist painters and writers
wished to portray life as it was, not to escape from it.

Courbet’s own large, somber canvases called
attention to the less fortunate members of society
and their difficult circumstances. Burial at Ornans
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Girl With Goats by a Fiord by Hans Dahl.
Christie’s, London, England This paint-

ing exemplifies romantic ideals. What characteristics of
romanticism does the painting show?

Art&
History
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Purest of the impressionists, Claude Monet cap-
tured the essence of light and air. A stiff breeze
swirls through Woman With a Parasol—
Madame Monet and Her Son, painted between

1875 and 1878. “His pictures always were too draughty
for me!” commented fellow impressionist Edgar Degas.
“If it had been any worse, I should have had to turn up
my coat collar.” Unlike Monet and other French
impressionists who insisted on painting from life,
Degas was the master of the fleeting moment. He relied
on quick sketches and his memory of posture, light,
and color, and painted later at his studio.

One of Monet’s paintings entitled Impression—
Sunrise, exhibited in a Paris art show gave impression-
ism its name. An art critic reviewing the show
ridiculed the painting and invented the term “impres-
sionism.” French impressionists such as Monet,
Degas, and others rebelled against the strict traditions
and rules of the art world of the late 1800s to capture
the natural appearances of objects. Using dabs and
strokes of primary colors, they tried to give the impres-
sion of actual reflected light. They often painted out-
doors, trying to capture natural light, shadow, and
color on canvas. �

French Impressionists
�
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portrayed peasants from his hometown standing
around the grave of a loved one. By the end of the
1850s, other French artists had joined Courbet in
painting realistically. Among the most notable were
Honoré Daumier (doh•MYAY) and Jean-François
Millet (mee•YAY).

Realism in Literature
Realism also flourished in literature. French

writer Honoré de Balzac grouped about 90 of his
novels and short stories of French life in the 1800s
into a collection he called The Human Comedy. Many
described frankly the greed and stupidity that
Balzac saw in the growing middle class. Gustave
Flaubert (floh•BEHR), another French writer, por-
trayed the conflict between dreary realities and
romantic dreams in Madame Bovary, the story of a
young woman married to a dull provincial doctor.

The English novelist, Mary Ann Evans wrote
under the pen name George Eliot. Her novels por-
trayed the rigidity and senselessness of the British
social order. Charles Dickens, the foremost English
realistic writer, spoke out on behalf of the poor.
Dickens focused on the deplorable conditions in the
prisons, hospitals, and poorhouses of London. In
his novel Hard Times, he attacked the materialism of
Coketown, a fictional city.

Russian writers came to be known for their
penetrating novels about the human spirit. The
novels of Russian writer Leo Tolstoy also reflected
his compassion for the peasants and gave his analy-
sis of social customs. War and Peace is a family novel
in which Tolstoy takes five families through the

stages of life. It is also a historical novel about
Napoleon’s invasion of Russia in 1812.

The works of American novelist Theodore
Dreiser belong to a pessimistic style of realism
called naturalism, in which writers tried to apply
scientific methods to imaginative writing. In
Dreiser’s novel An American Tragedy, a young man
is executed for killing his pregnant girlfriend. To
Dreiser, the man is a victim whose tragedy results
from circumstances over which he has no control.

Symbolism
Some writers became disgusted with what they

viewed as the ugly and brutal realities of European
industrial civilization. To escape, they created a
world of shadowy images evoked by symbols. This
movement, called symbolism, began in France 
and was led by the poet Stéphane Mallarmé
(MA•LAHR•MAY), who believed that “to name an
object is to destroy three-quarters of the enjoyment
of a poem, which is made up of the pleasure of
guessing little by little.” He and his followers, Paul
Verlaine (vehr•LAYN) and Arthur Rimbaud
(ram•BOH), gave impressions by suggestion rather
than by direct statement.

Symbolism spread to the other arts and to 
other countries. The symbolists focused on the exot-
ic, using imagery to suggest the world of the spirit.
Intellectuals applauded this effort, but the average
person found symbolism difficult to understand.

New Trends in Painting
Intense competition and rigid, traditional 

standards characterized the artistic world in the
1800s. An artist’s works had to be considered “cor-
rect” and the subject matter “proper” by judges 
at London’s Royal Academy of Art or Paris’s École
des Beaux-Arts (School of Fine Arts). Acceptance by
those schools and a place in their yearly exhibitions
were crucial to a beginning artist’s success.

In 1863 the École turned down more than 3,000
of the 5,000 works that were submitted for its
approval—the highest proportion of rejections that
anyone could remember. Napoleon III, the French
emperor at the time, decided to hold an exhibit to
let the public see the paintings that had been reject-
ed by the École. Those paintings delighted many
people and gave the painters renewed hope that
their works would win recognition.

Impressionism
During the 1870s, a group of French artists

developed a style called impressionism. The
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Japan

Futabatei Publishes 
The Drifting Clouds

Japan, 1889
Beginning in the 1880s, Western ideas began to 
influence Japanese writing. A group of Japanese 
authors, who had been educated in Western 
languages, broke from traditional forms of 
literature. These writers believed that Japan’s 
technological development should be accompanied 
by the development of modern European-style 
literary works. In 1889 Futabatei Shimei produced a 
novel titled The 
Drifting Clouds
which helped 
establish the novel 
as a respected form 
of  Japanese literature.

AROUND THE



impressionist painters abandoned many of the
rules on which earlier painters had based their
art—rules about proper subject matter and tradi-
tional techniques of line, perspective, and studio
lighting. Fascinated by color and light, the impres-
sionists sought to capture the momentary impres-
sion a subject made on their senses. They moved
out of the studio and into the real world, choosing
to work outdoors, in theaters, and in cafes.

Pierre-Auguste Renoir (REHN•WAHR) painted
idealized portraits of women and children and out-
door scenes. Claude Monet (moh•NAY) painted
series of paintings on the same subject to show vari-
ations in light and color over time.

Postimpressionism
In the late 1880s some artists turned away from

impressionism. Known as Postimpressionists, they
formed independent styles to express in different
ways the chaos and complexity around them. One
of their leaders was Paul Cézanne (say•ZAN).
Earlier, he had identified with romanticism and
impressionism. By the 1880s he had laid the foun-
dation for Postimpressionism by stating, “I do not
want to reproduce nature, I want to recreate it.”

Georges Seurat (suh•RAH) applied science to
his paintings. He developed pointillism, the placing
of small dabs of color close together to produce a
three-dimensional effect. His painting A Sunday
Afternoon on the Island of La Grande Jatte consists of
thousands of different-colored dots.

Paul Gauguin (goh•GAN) moved to the Pacific
island of Tahiti, where he painted Where do we come
from? What are we? Where are we going? It was an
attempt to find universal truths in the symbols of a
nonindustrial culture.

The son of a Dutch minister, Vincent van Gogh
(van GOH) turned to painting after failing at the
ministry. Within two years, he produced most of
the paintings for which he is known, using brilliant

colors and distorted forms to make intense emo-
tional statements.

Henri de Toulouse-Lautrec (tu•LOOZ loh
•TREHK) painted Paris nightlife using bright 
colors to catch the reality of lives he portrayed. His
use of line and color in posters of Paris’s Moulin
Rouge nightclub attracted worldwide attention.
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Main Idea
1. Use a diagram like the one

below to show the new move-
ments in painting that reflect-
ed social change between 1750
and 1914.

Recall
2. Define romanticism, realism,

symbolism, impressionism,
Postimpressionism.

3. Identify Peter Tchaikovsky,
Johann Wolfgang von Goethe,
George Sand, Honoré de
Balzac, Charles Dickens, 
Leo Tolstoy, Claude Monet,
Vincent van Gogh.

Critical Thinking
4. Analyzing Information

How might the painting Liberty
Leading the People have influ-
enced French attitudes about
revolution?

Understanding Themes
5. Innovation How was nature

a significant theme in romantic
art?

The Swing by Pierre-Auguste Renoir, 1876.
Musée d’Orsay, Paris, France What did

impressionist painters seek to capture in their works? 
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A
nton Chekhov, who
died in 1904 at age 44,
wrote several plays

and short stories that became classics of
Russian literature. The issue he con-
fronts in the following excerpt—how to
help those in need—remains a vital
issue today. A wealthy lawyer,
Skvortsoff, is angered by the lies a beg-
gar tells to win sympathy and money
from passersby. Skvortsoff complains to
the beggar that “you could always find
work if you only wanted to, but you’re
lazy and spoiled and drunken!”

The Beggar
by Anton Chekhov

from

B y God, you judge harshly!” cried the
beggar with a bitter laugh. “Where can

I find manual labor? It’s too late for me to be a
clerk because in trade one has to begin as a boy;
no one would ever take me for a porter because
they couldn’t order me about; no factory would
have me because for that one has to know a
trade, and I know none.”

“Nonsense! You always find some excuse!
How would you like to chop wood for me?”

“I wouldn’t refuse to do that, but in these
days even skilled wood-cutters find themselves
sitting without bread.”

“Huh! You loafers all talk that way. As soon
as an offer is made you, you refuse it. Will you
come and chop wood for me?”

“Yes, sir; I will.”
“Very well; we’ll soon find out. Splendid—

we’ll see—”
Skvortsoff hastened along, rubbing his

hands, not without a feeling of malice, and
called his cook out of the kitchen.

“Here, Olga,” he said, “take this gentleman
into the wood-shed and let him chop wood.”

The tatterdemalion [clothed in ragged gar-
ments] scarecrow shrugged his shoulders, as if
in perplexity, and went irresolutely after the
cook. It was obvious from his gait that he had
not consented to go and chop wood because he
was hungry and wanted work, but simply from
pride and shame, because he had been trapped
by his own words. It was obvious, too, that his
strength had been undermined by vodka and
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that he was unhealthy and did not feel the slight-
est inclination for toil.

Skvortsoff hurried into the dining room.
From its windows one could see the wood-shed
and everything that went on in the yard.
Standing at the window, Skvortsoff saw the cook
and the beggar come out into the yard by the
back door and make their way across the dirty
snow to the shed. Olga glared wrathfully at her
companion, shoved him aside with her elbow,
unlocked the shed, and angrily banged the door.

“We probably interrupted the woman over
her coffee,” thought Skvortsoff. “What an ill-
tempered creature!”

Next he saw the pseudo-teacher, pseudo-
student seat himself on a log and become lost in
thought with his red cheeks resting on his fists.
The woman flung down an ax at his feet, spat

angrily, and, judging from the expression of her
lips, began to scold him. The beggar irresolutely
pulled a billet [log] of wood toward him, set it
up between his feet, and tapped it feebly with
the ax. The billet wavered and fell down. The
beggar again pulled it to him, blew on his freez-
ing hands, and tapped it with his ax cautiously,
as if afraid of hitting his overshoe or of cutting
off his finger. The stick of wood again fell to the
ground.

Skvortsoff’s anger had vanished and he now
began to feel a little sorry and ashamed of him-
self for having set a spoiled, drunken, perchance
sick man to work at menial labor in the cold. 

“Well, never mind,” he thought, going into
his study from the dining room. “I did it for his
own good.”

An hour later Olga came in and announced

Religious Procession in the Province of Kursk by Ilya Repin. Tretyakov
Gallery, Moscow, Russia Ilya Repin painted realistic scenes of every-

day Russian life. How does Chekhov portray Russian life in his story “The Beggar”?
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that the wood had all been chopped.
“Good! Give him half a ruble [the Russian

unit of currency],” said Skvortsoff. “If he wants
to he can come back and cut wood on the first
day of each month. We can always find work for
him.”

On the first day of the month the waif made
his appearance and again earned half a ruble,
although he could barely stand on his legs. From
that day on he often appeared in the yard and
every time work was found for him. Now he
would shovel snow, now put the wood-shed in
order, now beat the dust out of rugs and mat-
tresses. Every time he received from twenty to
forty kopecks [one kopeck equals one-hundredth
of a ruble], and once, even a pair of old trousers
were sent out to him.

When Skvortsoff moved into another house
he hired him to help in the packing and hauling
of the furniture. This time the waif was sober,
gloomy, and silent. He hardly touched the furni-
ture, and walked behind the wagons hanging his
head, not even making a pretense of appearing
busy. He only shivered in the cold and became
embarrassed when the carters jeered at him for
his idleness, his feebleness, and his tattered,
fancy overcoat. After the moving was over
Skvortsoff sent for him.

“Well, I see that my words have taken
effect,” he said, handing him a ruble. “Here’s for
your pains. I see you are sober and have no
objection to work. What is your name?”

“Lushkoff.”
“Well, Lushkoff, I can now offer you some

Female Farmers by Kazimir Malevich. Russian State Museum, St.
Petersburg, Russia Malevich used modern painting techniques to

portray the life of peasant women in rural Russia. What role does Olga play in
Chekhov’s story? 

Art&
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other, cleaner employment. Can you write?”
“I can.”
“Then take this letter to a friend of mine

tomorrow and you will be given some copying
to do. Work hard, don’t drink, and remember
what I have said to you. Good-bye!”

Pleased at having put a man on the right
path, Skvortsoff tapped Lushkoff kindly on the
shoulder and even gave him his hand at parting.
Lushkoff took the letter, and from that day forth
came no more to the yard for work.

Two years went by. Then one evening, as
Skvortsoff was standing at the ticket window of
a theater paying for his seat, he noticed a little
man beside him with a coat collar of curly fur
and a worn sealskin cap. This little individual
timidly asked the ticket seller for a seat in the
gallery and paid for it in copper coins.

“Lushkoff, is that you?” cried Skvortsoff, rec-
ognizing in the little man his former wood-chop-
per. “How are you? What are you doing? How is
everything with you?”

“All right. I am a notary [a clerk who certi-
fies legal documents] now and get thirty-five
rubles a month.”

“Thank Heaven! That’s fine! I am delighted
for your sake. I am very, very glad, Lushkoff.
You see, you are my godson, in a sense. I gave
you a push along the right path, you know. Do
you remember what a roasting I gave you, eh? I
nearly had you sinking into the ground at my
feet that day. Thank you, old man, for not forget-
ting my words.”

“Thank you, too,” said Lushkoff. “If I hadn’t
come to you then I might still have been calling

myself a teacher or a student to this day. Yes, by
flying to your protection I dragged myself out of
a pit.”

“I am very glad, indeed.”
“Thank you for your kind words and deeds.

You talked splendidly to me then. I am very
grateful to you and to your cook. God bless that
good and noble woman! You spoke finely then,
and I shall be indebted to you to my dying day;
but, strictly speaking, it was your cook, Olga,
who saved me.”

“How is that?”
“Like this. When I used to come to your

house to chop wood she used to begin: ‘Oh, you
sot [drunkard], you! Oh, you miserable creature!
There’s nothing for you but ruin.’ And then she
would sit down opposite me and grow sad, look
into my face and weep. ‘Oh you unlucky man!
There is no pleasure for you in this world and
there will be none in the world to come. You
drunkard! You will burn in hell. Oh, you unhap-
py one!’ And so she would carry on, you know,
in that strain. I can’t tell you how much misery
she suffered, how many tears she shed for my
sake. But the chief thing was—she used to chop
the wood for me. Do you know, sir, that I did not
chop one single stick of wood for you? She did it
all. Why this saved me, why I changed, why I
stopped drinking at the sight of her I cannot
explain. I only know that, owing to her words
and noble deeds a change took place in my
heart; she set me right and I shall never forget 
it. However, it is time to go now; there goes 
the bell.”

Lushkoff bowed and departed to the gallery.

1. Explain how the beggar Lushkoff’s character
and behavior change between the beginning
of Chekhov’s story and the conclusion of the
story. 

2. Contrast Skvortsoff’s plan for helping
Lushkoff improve his life and what actually
helped Lushkoff.

3. What advice do you think Chekhov would
give to people today who want to help the
poor?

4. Predicting an Outcome What might have
happened if Skvortsoff had found out imme-
diately that Olga was chopping the wood for
Lushkoff?

RESPONDING TO LITERATURE



Reviewing Facts
1. Society Use a diagram like the one below to

show how the growth of cities affected daily
life.

2. Economics Explain why business leaders during
the 1800s promoted laissez-faire economics.

3. Economics Discuss the impact of the ideas of
Adam Smith and Karl Marx on world history.

4. Science List the contributions of Marie Curie
and other physicists and state their impact. 

5. Economics Identify the factors that led to the
rise and spread of socialism in the 1800s.

6. Culture Describe one work by each of these
writers: Hugo, Tolstoy, Dreiser.

Critical Thinking
1. Apply What are three examples of the roman-

tics’ emphasis on emotion?
2. Analyze How did Charles Darwin’s theories

answer his question about the great variety of
living things?

3. Synthesize A frame of reference is a set of ideas
that determines how something will be under-
stood. Explain how the Industrial Revolution
would be viewed from a capitalistic frame of
reference and a Marxist frame of reference.

4. Evaluate Write a letter to the editor of an 
1800s newspaper, expressing your views on 
secondary-school education for women.

Using Key Terms
Write the key term that completes each sentence. Then
write a sentence for each term not chosen.

a. atomic theory g. socialism
b. evolution h. sociology 
c. laissez-faire i. genetics 
d. immigration j. emigration 
e. impressionism k. urbanization
f. realism l. psychology

1. In the mid-1800s artists and writers in Europe
and North America developed a style called
___________ that often called attention to the
less fortunate members of society. 

2. Supporters of ________ believe that society,
directly or through the government, should own
the means of production.

3. The research of Gregor Mendel laid the founda-
tion for the development of _________, the sci-
ence of heredity.

4. Freud’s theory that human actions grew out of
subconscious motives led to the development of
the science of ____________.

5. Supporters of _________ believed that people
should be able to buy and sell, hire and fire, free
from government interference.
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CHAPTER 24 ASSESSMENT

Effects of 
Growth of Cities

After reading the literature selection
from “The Beggar” by Anton Chekhov,
write a review of the piece. Do you agree
or disagree with Chekhov’s assumptions
about the poor? Why?

Your History Journal
Self-Check Quiz

Visit the World History: The Human Experience
Web site at worldhistory.glencoe.com and click 
on Chapter 24—Self-Check Quiz to prepare for the 
Chapter Test.

Using the Internet Search
the Internet for a Web
site that provides additional
information about the history of Marxism. Use a
search engine to help focus your search by using
words such as karl marx, history, and socialism.
Write a research report based on your findings.
Explain Marx’s stages toward true communism,
and provide examples of governments that were
influenced by Karl Marx’s ideas.

Technology Activity

http://www.glencoe.com/sec/socialstudies/worldhistory/wh2001/quiz.shtml?BOOK=004&CHAPTER=24&TITLE=Cultural+Revolution


5. Analyze The painting Dinner at Haddo House
shows the lifestyle of the wealthy. How did this
show of wealth further separate social classes?
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Understanding Themes
1. Change According to Karl Marx, what steps

would societies follow in moving toward the
goal of communism?

2. Innovation Describe one innovation of the 1800s
and early 1900s in each of these sciences: biology,
physics, psychology. How did each innovation
affect people’s lives?

3. Movement How did improved methods of
transportation affect the movement of people
and products?

4. Innovation Select a cultural movement such 
as romanticism, realism, 
symbolism, impressionism,
or Postimpressionism, and
explain how the movement
reflected the way people felt
about changes in the 1800s.
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Population Growth in the United Kingdom

1820 1900

Explain why modern Russia has turned to
capitalism from the radical Socialism born
during the Industrial Revolution.

Skill Practice
Using your communications software, type a mes-

sage to another student naming your favorite writer or
artist from one of the following artistic movements.
Explain why this artist is your favorite.

• Romanticism
• Realism
• Symbolism
• Impressionism
• Postimpressionism

Geography in History
1. Place Refer to the map “Population Growth in

the United Kingdom.” What were the major
industrial cities of the United Kingdom by 1900?

2. Place How much did the population per square
mile in the London and Bristol areas grow dur-
ing this period?
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